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	Birraleegal Goondi Preschool

	Service motto or vision statement
	Our mission is to provide high quality education in a safe, respectful, and inclusive environment that builds a foundation for life-long learning.
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	Alison Finlayson
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	PR-00005345

	Service contact name and number
	Alison Finlayson 02 6828 1077

	Educators
	Alison Finlayson – Early Childhood Teacher (nominated supervisor)
Stephanie Redford – Early Childhood Teacher (Mon-Fri)
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	Approved provider
	NSW Department of Education
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	Early Learning -1300 083 698.
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[bookmark: _gjdgxs][bookmark: _y6g2mmbsc0j][bookmark: _e0jcv8yifezf][bookmark: _1u8cgwrzzwyz]Statement of philosophy	Comment by Lyndal Woodward: This is a lovely philosophy. Given your context, consider including information about your shared commitment to ensuring cultural safety for children, families and educators.
At Birraleegal Goondi we value and share the culture of all who enter our preschool. As an identified preschool we embed Aboriginal and Torres Strait Islander perspectives in our program and practices. We acknowledge Indigenous Australians as the Nation’s First People and pay our respect to the Gamilaraay land on which our preschool is located.

At Birraleegal Goondi we recognise that every child is an individual and possesses exceptional qualities and abilities that need to be nurtured, encouraged, and embraced in order for them to grow, develop and make informed choices and decisions about their learning.

We acknowledge that in the early years, child development is accomplished through play. Play-based learning offers a dynamic; multi-faceted and holistic experience, where children organise and make sense of the world, as they actively engage with people, places, objects, and representations.

At Birraleegal Goondi, educators use sound early years pedagogy and practice; anecdotal and observational evidence; the Early Years Learning Framework and the National Quality Framework to provide engaging, stimulating educational experiences that meet individual and group learning needs. Through these experiences, children develop a sense of belonging, being and becoming as they engage in extended periods of uninterrupted play-based learning focused on their needs.

Our preschool environment is welcoming, stimulating, and relevant to play-based learning experiences. We invite children to actively explore and investigate their surroundings. Connecting children with the natural learning environment stimulates their urge to be curious and inquisitive learners.

At Birraleegal Goondi we value the importance of developing trusting, respectful and nurturing relationships with the children and their families. As part of the Connected Community strategy, the preschool proactively seeks to work in authentic partnership with children, families, and the community so each stakeholder is actively involved in each child’s learning, growth, and development. ￼

Reviewed Term 1, 2025
Quality Area 1: Educational program and practice Compliance 
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	S.168
	STD 1.1
	Is the Early Years Learning Framework used to guide the development of the program?
	Yes

	R.73
	STD 1.1
	Have you developed a program that contributes to each child’s learning and development outcomes, as outlined by the learning framework?
	Yes

	R.74
	STD 1.3
	Do you document an assessment of each child’s development, interests and participation in the program? 
	Yes

	R.74
	STD 1.3
	Do you document an assessment of each child’s progress towards the program outcomes?
	Yes

	R.75
	STD 1.3
	Is the information about the program displayed in a place at the preschool that is accessible to parents?
	Yes

	R.75
	STD 1.3
	Is evidence of the program available at the preschool for inspection on request?
	Yes

	R.76
	STD 1.3
	If requested, do you provide families with:
· information about the content of the program and service routines and how they operate in relation to their children, including their participation 
· a copy of their children’s assessment/evaluation documentation?
	Yes


If any of these regulations are not implemented in your preschool, take immediate action to rectify this non-compliance.
Strengths
	Standard 1.1
	
	The educational program enhances each child’s learning and development.

	Element 1.1.1
	Approved learning framework
	Curriculum decision-making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners, and effectiveness as communicators.

	Birraleegal Goondi Preschool follows the Early Years Learning Framework, adhering to the principles, practices and learning outcomes within this document. The learning outcomes are embedded within our practices and can be observed in various locations such as the program documentation, learning portfolio and interactions with parents and children. As a result, the program experienced by children is high quality.
Our curriculum development links to our service philosophy in many ways. An example is child centred and play based planning. This is evident in how the program is delivered, experienced and planned, including individual child focused interests. As a result, educators are connected with what each child’s unique needs are, building on children’s interests, strengths and passions consistently. 
We have processes in place to collect evidence of children demonstrating learning across all five learning outcomes of the EYLF. For example, the program captures EYLF Outcomes, learning intentions, observational notes and children’s voice. Individual student observations are routinely collated, assessed and reflected on to plan future learning opportunities. Children’s portfolios reflect their learning development over time in a parent friendly way to elicit conversations to further strengthen children’s future learning and development opportunities.



	Element 1.1.2
	Child-centred
	Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program.

	Our classroom program is based on children’s voices, interests, developmental levels or intentional teaching. Reflections, documentation, philosophy and parent input add to the educational program. We believe in a cohesive routine across the service to ensure children feel connected during times of transition, indoor and outdoor learning and with relief educators. This holistic approach ensures child centred decision making is consistently implemented. An example is our responsive differentiation to specific needs of the three different cohorts across the week.
Birraleegal Goondi Preschool caters for all children in our community from a range of families from diverse backgrounds, and they are all invited to share significant cultural/family traditions with us through the interview form, emails or verbally to educators. Sharing these significant moments promotes inclusiveness and respect for diversity amongst our children. This ensures knowledge, strengths, ideas, culture and interests inform curriculum decisions.
Birraleegal Goondi has introduced sensory tray to invite children to explore new themes or spark children’s voice. These in parallel with our ‘Stay and Play’ time encourages families to engage in conversations and provide insights into children’s interests beyond the school gate, providing an opportunity to identify future learning interests on an individual and group level.

	Element 1.1.3 
	Program learning opportunities
	All aspects of the program, including routines, are organised in ways that maximise opportunities for each child’s learning. 

	The program and timetable are organised to maximise all children’s access and success with both indoor and outdoor play spaces. We share and display significant moments and learning examples, promoting inclusiveness and respect for diversity amongst our children. Our temporary learning space is evolving and we pay close attention to how we provide access to natural based resources as we have limited access to natural environments on our temporary site.
Learning is at the heart of what we do and in every part of our program. This is evident in the individualised learning portfolios with personalised anecdotes and keep sakes included. These and our ‘bucket filler’ systems showcase our commitment to promoting a sense of belonging, wellbeing and self-confidence, self-regulation and belief in themselves as capable learners who have agency, rights and responsibilities.  
The learning opportunities within the program both planned for and spontaneous capture children's significant learning regularly. This is achieved through our communication and observation records that capture the program authentically as it evolves with the voice of educators and children. The result of this approach is rich, detailed and meaningful program documentation which is holistic and represents both planned and responsive aspects of the children’s learning program.


	Standard 1.2
	
	Educators facilitate and extend each child’s learning and development. 

	Element 1.2.1
	Intentional teaching
	Educators are deliberate, purposeful, and thoughtful in their decisions and actions.

	We make decisions about what and how to teach based on our belief and understanding that learning occurs through children’s inquisitive nature and quest for knowledge but also through our intentional teaching and understanding of the skills they need to succeed in life. As a result, our Preschool implements a strong program that supports each child’s development. Our program displays deliberate, thoughtful and reflective experiences that incorporates and considers children’s voices, parent’s input, deep pedagogical understandings and clear documentation linked to EYLF.
The decisions we make about our teaching practices lead to progress towards children’s learning and development outcomes through a commitment to close observation and listening to children’s conversations and questions. Through these connections the program content evolves. As a result, our decisions are consistently deliberate and purposeful. 
We know that our teaching practices are working and are meaningful for children’s learning and development through ongoing observation, assessment and evaluative processes that are embedded in our interactions with children and include children’s own reflection of their learning in action. This culture of collaborative planning with children builds their awareness of themselves as confident and involved learners. 


	Element 1.2.2
	Responsive teaching and scaffolding
	Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, interactions and feedback.

	
	
	

	Through intentional teaching children are provided with skills and strategies to support self-regulation, social emotional development, autonomy, personal safety in different environments, thereby giving them increasing ownership for their learning. Educators are compassionate and understanding of children’s abilities and varied means of communicating and ensure every voice is heard and reflected in the program as shown through planning cycles. 
Educators support children’s learning through play-based experiences and time afforded to question, find answers and extend their ideas are key strategies educators use to stay in tune with children both individually and in groups to enhance their learning. This process empowers children and authentically ensures the program is meaningful and targeted for each child’s interests, passions and learning needs. 
We intentionally plan learning experiences which appropriately challenge children to learn through exploration and experimentation. This is achieved through play based, open ended and inviting learning spaces. We also use environmental signage and modelling so children can independently use and care for learning materials. As a result, children develop visual literacy and have a sense of control and ownership over their play spaces. 

	Element 1.2.3
	Child directed learning
	Each child’s agency is promoted, enabling them to make choices and decisions that influence events and their world.

	We value children as active participants in their learning and appreciate, recognise and accommodate every child as an individual who possesses exceptional qualities and abilities. We actively seek to nurture, encourage, and embrace their individual strengths and challenges for them to grow, develop and make informed choices and decisions about their learning. This is reflected in our preschool philosophy and guides our daily practice.

The children’s voices are evident in the learning program and daily teaching and learning decisions. This is demonstrated through play-based learning offering a dynamic; multi-faceted and holistic experience, where children organise and make sense of the world, as they actively engage with people, places, objects, and representations. Educators are active play partners ensuring children’s voice drives the program in action. 
Our approach to providing children with choice and an ability to influence decisions that affect them is embedded in our culture of checking in with children and being responsive to them. For exampleWe model consent in real world ways by asking permission before entering their play project. We also give children choice and time and support them in age-appropriate ways to understand rights and responsibilities. For example, ‘are you a bucket filler or emptying your bucket today?’



	Standard 1.3
	
	Educators and co-ordinators take a planned and reflective approach to implementing the program for each child.

	Element 1.3.1
	Assessment and planning cycle
	Each child’s learning and development is assessed or evaluated as part of an ongoing cycle of observation, analysing learning, documentation, planning, implementation and reflection.

	Our style of teaching presents opportunities for true, authentic play-based learning as evident in our program. Our program allows for an emerging curriculum with both planned and spontaneous experiences. Educators plan the program for individual children after careful and meaningful reflection of relevant information. This includes continually observing and documenting learning, interests, needs and strengths in individual and group documentation.
We gather and analyse information as evidence of what children know, can do and understand in relation to the learning outcomes through carefully planned documentation. For example, we plan around parent’s shared aspirations for the child as a starting point, which build into individual learning portfolios and as the year progresses. We review their learning aspirations, meet with families and children to continue to review and provide observational feedback to parents via StoryPark as ongoing assessment. 
We use the assessment and planning cycle to inform planning for children’s learning within the program using tracking sheets which ensure each child’s participation and documentation of the learning is monitored. This approach ensures we have a deep understanding of each child’s learning strengths and needs and provide equitable intentional teaching for all. As part of transition to Kindergarten, we provide a summative report via digital T2SS in Term 4.

	Element 1.3.2
	Critical reflection
	Critical reflection on children’s learning and development, both as individuals and in groups, drives program planning and implementation.

	As a team, all educators check in each afternoon for 5-10mins to discuss the day. The outcomes of our critical reflection help us detail where to next and develop a shared understanding of why we do what we do. As a result, our shared critical reflection is drawn on constantly to inform future decision making around all aspects of professional practice, underpinning programming for children’s learning. 
Our critical reflection practices maintain a focus on outcomes for children and families as children’s learning is at the centre of all we do. We identify ways to improve opportunities for children’s participation, learning and development as part of the ongoing program implementation. Conversations with families and/or with children are shared during opportunities to reflect and are vital in forward planning and program implementation. 
The ECA code of ethics together with the code of conduct and APST professional standards, guide and inform our reflective practice. For example, the first standard in the APST is to ‘know students and how they learn’. This is a core commitment and foundation of all we do. We also deeply believe in and commit to the ECA code of ethics in relation to working in partnership with all stakeholders in a child’s life. A focus for the preschool is to develop a team approach by actively seeking family input to support children’s learning and development.


	Element 1.3.3
	Information for families
	Families are informed about the program and their child’s progress.

	Parents' input is invaluable in this process and their child’s journey is shared through verbal conversations, the program and their child’s learning portfolios. We critically reflect on the program, set up’s, children’s engagement with experiences, our interactions with the children to form a program that has the best outcome for all children. These reflections are incorporated in the program and significant learning is captured in children’s portfolios that are readily available and shared with families.
The program is readily available for parents to see in the preschool, and we encourage them to provide feedback or ask about their child’s learning journey. During drop off and pick up, we regularly communicate with parents and carers about their child’s day and progress. These informal opportunities to engage with families build relationships, improve communication and develop stronger partnerships leading to better learning outcomes for our children.
We demonstrate children’s participation in the program to families through conversations at arrival and departure, photos shared in individual portfolios, on StoryPark and work/play samples displayed around the room. This approach ensures authentic meaningful collaborative connection with families in ways and at times that are meaningful for them. Our approach to ensuring equity in planning and learning across the group is maintained through program evaluation and daily observations. 


Improvement plan
	Standard
	Purpose 
	
	
	

	Goal
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	1.1.2 To enable all educators to understand and interact with the program to enhance children’s learning.





	For all educators to confidently invest in the program by:
- to source professional development that explains our approach to teaching in preschool
- during hand off prompt relief educators to add a to the program
- mentoring educators and involve them in adding to the program with such as things as:
     - the conversation they just shared with a group of children could be added 
      - providing the photo of the learning experience they were involved in to add words
       - how to add children’s voices and understanding these can be communicated in many ways ie verbal, non-verbal, art, dance etc
 - adding their thoughts and observations as a form of reflection on how the learning went and the children’s interaction

	Led by Steph
Support Alison

Ongoing 2025
	The program will be a reflection of stakeholders voices, planning cycles will be evident and all staffs input will be displayed throughout our program.
	16/12/24 All staff who engage in the preschool both permanently and during relief periods will undertake ‘Play based learning as an age-appropriate Pedagogy’ professional learning from Department of Education during Semester 1 as a team to unpack and discuss - Alison to organise.	Comment by Lyndal Woodward: Great QA1 goal and steps. Please add date references for progress notes to shown engagement over time. It can be as simple as W2, T2, 24 for example.

10/3/25 ECT and SLSOs will attend the ‘Embedding the Early Years Learning Framework’ professional learning by Department of Education to gain a deeper understanding of the curriculum that guides preschool. Now moved to the 14th August - Moree

Through our weekly staff meeting we have provided time to reflect on practices in line with Embedding the EYLF.

Continuing to develop SLSO capacity to reflect with ECT on observations and programming. Currently sharing verbally. This does elicit real time conversations in the meantime for clarification and staff development.

	1.3.2 To embed critical reflections into our program to drive the teaching and learning cycle.


	1.Explain and support all educators on the relevance of critical reflection.

2.Source professional development to support critical reflection.

3.Work one on one with educators to embed critical reflections into the program.

4.Use these reflections to guide future planning.

5.For what this looks like refer to “Unpacking Critical Reflections: Dilly Bag full of tools’ found on our staff information shelf. 
	Led by Steph
Support Alison

Ongoing 2025
	Our vision is that critical reflection will occur naturally in all our interactions with the children from spontaneous to individual and planned experiences. 

Educators will view and record critical reflection as a means to improve our practice and environment.
	An online professional development “Using Critical Reflection” through Early Childhood Australia was identified as beneficial for educators/teachers to enhance skills and common language when reflecting.

Staff will become familiar with StoryPark to capture the critical reflections and use these to explore and plan for future learning experiences.

Staff will utilise our weekly meeting time where possible to complete PL so it is embedded as a whole team expectation.


Quality Area 2: Children’s health and safety
Compliance 
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	R.89
	STD2.1
	Do you have sufficient first-aid kits? 
	Yes

	R.89
	STD2.1
	Have you checked that the first-aid kits are fully stocked and that all out-of-date items have been removed?
	Yes

	R.77
	STD2.1
	Is food stored, handled and served safely?
	Yes

	R.78–79
	STD2.1
	Do you ensure that food and drinks served to children are consistent with your nutrition policy and that children can access water at any time?
	Yes

	R. 80
	STD2.1
	Do you display a menu if you provide food at your service?
	NA

	R.90 
R.162
	STD2.1
	Have you received a medical management plan from the parent or carer of all children with specific health care needs, allergy or medical conditions? 
	Yes

	R.90 
R.162
	STD2.1
	Do you have a risk-minimisation plan and communication plan for all children with specific health care needs, allergy or medical conditions?
	Yes

	R.90 
R.162
	STD2.1
	Prior to enrolment have you collected an Australian Immunisation Register (AIR) immunisation history statement or an AIR immunisation history form for each child, as required under the Public Health Act 2010 (NSW)?
	Yes

	R.91
	STD2.1
	Have you provided parents of any child enrolled who has a specific health care need, allergy or medical condition with a copy of the ‘Student Health in NSW Public Schools: A summary and consolidation’ policy?
	Yes

	R.91
	STD2.1
	Have you provided parents of any child enrolled who has a specific health care need, allergy or medical condition with a copy of the preschool’s procedure relating to medical conditions in children?
	Yes

	R.88
	STD2.1
	Have you ensured that all educators and families follow the preschool’s policies and procedures around preventing and dealing with the outbreak of infectious diseases?
	Yes

	R.85–87
	STD2.1
	Have you ensured that all educators follow service procedures in the event of an accident, injury or illness, and that they accurately complete incident, injury, trauma or illness records?
	Yes

	R.92–96
R.161
	STD2.1
	Have you ensured that all educators, families and, where applicable, children are aware of and always follow the procedure for administering medication and complete administration of medication records?
	Yes

	R.81/R168(2)(a)(v)
	STD2.1
	Have you ensured that you meet each child’s need for sleep and/or rest?
	Yes

	R.97
	STD2.2
	Are emergency evacuation plans and floor plans displayed in a prominent position at all exit points, and have you developed a risk minimisation plan to support emergency and evacuation procedures. 
	Yes

	R.97
	STD2.2
	Are emergency and evacuation procedures practiced at least every 3 months, documented and evaluated?
	Yes

	R.97
	STD2.2
	Have you conducted a risk assessment to identify potential emergencies specific to the preschool? 
	Yes

	R-98
	STD2.2
	Do you have ready access to an operating telephone or other similar means of communication to enable immediate communication to and from parents and emergency services?
	Yes

	R.100–102
	STD2.2
	Have you ensured that all educators follow preschool procedures in relation to excursions, including obtaining authorisations for any excursions or regular outings and conducting appropriate risk assessments?
	Yes

	R84
S162A
	STD2.2
	Have you ensured that all educators are aware of their child protection responsibilities? 
Have you ensured that persons in day-to-day charge and nominated supervisors have current child protection training?
	Yes

Yes 

	R.99
	STD2.2
	Have you ensured that all educators follow preschool procedures about the delivery and collection of children from the preschool?
	Yes

	S.167 
R.102B 
R.102C 
R.102D 
	STD2.2
	Does your preschool provide or arrange transport for children (other than for an excursion)? If so, do you have a safe transportation of children procedure in place, a transportation risk assessment and parent or carer authorisation to transport their child? 
	NA

	S.167 
R.102B 
R.102C 
R.102D 
	STD2.2
	If a child arrives or departs via transport (not provided by the preschool) and without a carer (for example, public school bus or Outside School Hours Care (OSHC), is this included in the arrivals and departures procedure and reflected in the list of authorised collectors? 
	Yes

	S.165
	STD2.2
	Have you ensured that educators are supervising children effectively?
	Yes

	R.82-83
R.97
R.103
S.167
	STD2.2
	Have you ensured that all educators follow preschool procedures designed to ensure the environment is safe, clean and in good repair, and that children cannot access dangerous items? 
	Yes

	R.82–83
R.97
R.103
S.167
	STD2.2
	Are risk minimisation plans in place for:
the general preschool environment
visits into the school?
	Yes


If any of these regulations are not implemented in your preschool, take immediate action to rectify this non-compliance.
Strengths
	Standard 2.1
	
	Each child’s health and physical activity is supported and promoted.

	Element 2.1.1
	Wellbeing and comfort
	Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet each child’s need for sleep, rest and relaxation.

	
Through comprehensive pre-enrolment and ongoing conversations with families we discuss children’s current and changing health requirements and incorporate these into the program. This is evident in our children’s individual file. For children who require a sleep each day or ‘sometimes’ a list is kept in the preschool ‘Casuals Folder’. A sleep record is kept for all sleepers, responsive to our sleep and rest risk management plan. 

Procedures are in place to ensure that all relevant staff members are informed about children’s needs to consistently respond to individual requirements throughout the day. These are summarised in our sleep and rest local procedure which is known, followed and understood by all educators. We also connect with preschool advisors and Early Learning via the Statewide staffroom to ensure we maintain currency with all requirements and can access key information as required. 
At Birraleegal Goondi Preschool routines are developed in consultation with staff members, family feedback and the structure of the day. We understand the importance of children having a ‘Body Break’ to have a sleep or rest depending on the individual child’s needs. Children are able to bring a comfort item as they take a much-needed break.


	Element 2.1.2
	Health practices and procedures
	Effective illness and injury management and hygiene practices are promoted and implemented.

	
Risk assessments, emergency drills and the EMP identifies, minimises and enable staff and children to feel confident should a potential variation of an emergency situation arising at the service or on excursions. Reflecting on our emergency drills and accident and injury forms enables us to identify and manage areas of concern. This is also reflected in our potential emergencies RMP, and these identified potential scenarios guide rehearsals with children.

Walgett Aboriginal Medical Services (WAMS) provides an annual general dental health check, ear health and hearing and vision screeners to all children. The program offers comprehensive screening identifying developmental issues, providing a pathway to care for children to support their transition to school. Through conversations with families, children can be referred to WAMS anytime. Health needs identified early prevent potential educational disadvantage or poor health outcomes.  

We consistently work with families and professionals in relation to children’s health requirements and develop practices responsive to individual needs. An example is SWAY, which is a speech pathology program implemented in an inclusive but strategic and individualised way to ensure all children have access to key strategies and expertise to support their language and communication development. 

	Element 2.1.3
	Healthy lifestyle
	Healthy eating and physical activity are promoted and is appropriate for each child.

	We incorporate discussions and learning experiences about healthy eating, physical activity and allergies into children’s everyday experiences to promote healthy food and beverage choices. This is an embedded practice with authentic conversations with children during mealtimes and play. We also provide key information about ‘healthy lunch boxes’ for families and implement ‘rainbow eating’ strategies in the program. 
We ensure the program provides a balance between planned and spontaneous play; active and passive experiences at all times regardless of the weather, by following the mantra, there is no such thing as bad weather, just unsuitable clothing. To overcome weather variability challenges, we encourage families to dress children with raincoats, hats and boots. We also provide spare clothing as required to ensure children are suitably dressed for the conditions. 
We consult with families when making decisions about program and practices to enhance children’s health. For example, when children engage in cooking, we consider how may vegetables and fruits we can integrate. We also share the recipe with families. Likewise, when a family or child shares food from the culture or talk about this, we like to include and welcome these in our program.




	Standard 2.2
	
	Each child is protected.

	Element 2.2.1
	Supervision
	At all times, reasonable precautions and adequate supervision ensure children are protected from harm and hazard.

	
Sleeping children are checked every 10mins for their safety and their body break is recorded on the Storypark sleep register. Non-sleepers are offered quiet activities such as fine motor activities or drawing boards to engage with. This record keeping ensures adequate supervision while allowing us to track children’s needs and sleep/ rest patterns over time. 

During routines at the beginning of the year we focus on hygiene practices of hand washing, sneeze etiquette and toileting through educator’s role modelling and visual aids. Ensuring children’s safety is a high priority at Birraleegal Goondi Preschool, we reflect and evaluate the experiences we offer to ensure the safety and wellbeing of children within our care. 

Staff participate yearly in professional development through Department of Education on Child Protection, Code of Conduct, e-emergency and WH&S creating an awareness of hazards/risks and how to create safe environments for all stakeholders that use the service.  Birraleegal Goondi Preschool has a WH&S committee consisting of the GA and principal. Preschool is fortunate to have maintenance personnel on campus fulltime, allowing for immediate repairs to address identified hazards immediately.


	Element 2.2.2
	Incident and emergency management
	Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented.

	Parents are aware of our emergency procedures through the enrolment process, the program which reflects learning occurring around these topics and when drills have been undertaken. Parents feedback is an important part of this process so they are aware of the outcome in an emergency and can then act accordingly and to support their child through any further questions they may have. All rehearsals are shared with families supporting children’s understandings. 

Due to a fire that destroyed the preschool in 2023, we are currently licensed for a temporary site on the school premises. We understand the limitations this affords and have implemented risk assessments for areas that need extra monitoring such as the lack of shade, fencing and placement of toilets. As result our emergency management systems and processes are attuned to potential hazards, and we plan effectively to mitigate such risks into the future.

Our documentation practices help protect children, educators and visitors in the event of an emergency or incident. We demonstrate this with the emergency rehearsals reflection sheets (Appendix H) being completed for each planned emergency rehearsal and completed incident records (Appendix C1). We reflect on these as a team and determine if any changes to our environment or systems are required to address newly identified hazards. 

	Element 2.2.3
	Child protection
	Management, educators and staff are aware of their roles and responsibilities to identify and respond to every child at risk of abuse or neglect.

	We ensure that all educators (including relieving and casual) are aware of their roles and responsibilities to identify and respond to any child at risk of abuse of neglect through mandatory annual child protection training that is tracked in the department’s central system. We also have a preschool specific induction that outlines educators' responsibilities in reporting and responding to incidents of a child protection nature. 
We record potential signs or indicators of child abuse and/or neglect by following the department’s MRG and by contacting the child and wellbeing unit. Educators know to raise matters of a child protection nature with the principal immediately and understand they can check in at any stage and as mandatory we can and should make a report as required. After identifying a child at risk, the principal shares the report outcome and next steps.
We address any potential issues where appropriate in child and family focused ways. For example, where only shelf stable foods are provided or not enough food over a time period, we have sensitive and supportive conversations to identify ways to overcome underlying issues. As part of the Connected Community strategy, we then engage with NGA/GAs to support families in a confidential way. As a result, families feel connected and deep sense of trust in the practices of educators and leaders at our preschool. 





Improvement plan
	Standard 
	Purpose

	Goal 
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	2.1.3 Empower children to make good choices for their health. 
	1. Intentional teaching around healthy eating will be embedded in everyday routines and practice. 
Children will learn the importance of healthy foods through stories, songs, discussions and engaging with the garden. Useful information/resources to support our curriculum can be found on:
- Munch and Move https://healthykids.nsw.gov.au/munch-move-resources/ 
- VegKIT https://www.vegkit.com.au/long-day-care/long-day-care-tools-resources/ 

2. Improve the children’s understanding of oral health
by:
- introducing ‘swig, swish and swallow’ 
- taking part in the government initiative Smiles4Miles https://www.dhsv.org.au/oral-health-programs/smiles4miles/4-educators
3. Select and grow vegetables to actively explore how and why our food is grown. Children will also gain and understanding of growth and change over time, including their own bodies and seasons.

	Led by Steph
Support Alison

December 2024
	Children will become active participants in looking after their bodies through healthy food choices and a growing understanding of where food comes from.

Children independently access the garden beds and participate in conversations using vocabulary that reflects an increasing knowledge of growth, change in the plants, themselves and the seasons.
	Educators have created a display near the eating tables, with photos of fresh foods (fruits and vegetables). These photos will hopefully assist children recognise what foods in their lunchbox are fresh and healthy foods, educating and empowering them to make independent and informed choices about the food they eat.

All health checks have been completed with ongoing referrals to support speech, OT, dental, hearing and sight. Referrals to Flying Start paediatrician have been undertaken to ensure children have the best start to their schooling.

Garden patch has been developed. Monitoring growth of plants. Looking to create a bush tucker garden that will also connect to our local Aboriginal Culture.





Quality Area 3: Physical environment
Compliance
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	R.103
	STD 3.1
	Have you ensured that the preschool premises and all equipment and furniture are safe, clean and in good repair?
	Yes

	R.106
	STD 3.1
	Do you have arrangements for dealing with soiled clothes, linen and nappies?
	Yes

	R.104
	STD 3.1
	Does your premises have fencing that prevents children going over, under or through it?
	Yes 

	R.105
	STD 3.1
	Do all children have access to sufficient furniture, materials and developmentally appropriate equipment suitable for their education and care?
	Yes

	R.106
R.109
R.112
	STD 3.1
	Are there appropriate toilet, hand washing and nappy change facilities?
	Yes

	R.111
	STD 3.1
	Is there space for administrative functions and consultation with families?
	Yes

	R.110
	STD 3.1
	Is there adequate light, ventilation and shade?
	Yes

	R.115
	STD 3.1
	Are all areas of the premises easily supervised?
	Yes

	R.107
R.108
	STD 3.1
	Is there the required amount of unencumbered space for the number of children in attendance at the service?
	Yes

	R.113
	STD3.2
	Have you ensured that children are able to explore and experience the natural environment? For example, are there trees, plants and sand?
	Yes


If any of these regulations are not implemented in your preschool, take immediate action to rectify this non-compliance.


Strengths
	Standard 3.1
	
	The design of the facilities is appropriate for the operation of a service

	Element 3.1.1
	Fit for purpose
	Outdoor and indoor spaces, buildings, fixtures and fittings are suitable for their purpose, including supporting the access of every child.

	
Birraleegal Goondi Preschool is currently located in a classroom attached to the school campus creating a safe and nurturing space that provides interaction with the wider school community. We are fortunate to have a large veranda area that enable the children to enjoy a range of activities outdoors in the afternoon regardless of the weather. The outdoor environment invites children to explore, investigate and question through the range of moveable equipment and play spaces encouraging imagination with moveable loose parts, gross motor equipment and opportunities for challenging themselves on climbing equipment. 

The indoor and outdoor environment support children’s health, safety and wellbeing through diverse opportunities to engage with safe risk-taking. We facilitate children engaging with risk assessment such as using targeted questioning techniques such as ‘does that look safe to you”, or ‘what can we do to make sure we are safe outside?”. These provocations support ongoing reflection and collaborative negotiation. As a result, children are risk aware and understand how they can keep themselves safe in meaningful and practical ways. 
The arrangement of the environment supports the access and inclusion of all children and families, including culture, ability and unique needs. For example, even though we are using a temporary site, we can install mobile access ramps if required. We also ensure culturally safe environments are key considerations in our planning. This is evident with images of children and their families and use of play materials reflecting family home cultures. We ensure environments invite families to stay and play.


	Element 3.1.2 
	Upkeep
	Premises, furniture and equipment are safe, clean and well maintained.

	We have established a vegetable garden, as part of the children’s program. Within this project and garden design we prioritised children’s ability to explore the life cycle of plants and expose them to a different variety of fresh foods to be eaten raw and for cooking experiences. This outdoor space has been filled with some plants to show children how wonderful and multipurpose nature is to provide shade, food, habitats for insect and birds. As a result, children are becoming aware of the importance of caring for natural environments and the importance of country to our identity. 
Safety advice from recognised authorities contributes to maintaining children’s safety in very explicit ways. For example, we use the guidance from the regulatory authority (RA) for how to represent our evacuation maps. This has ensured when we recently reviewed and updated our maps, they provide clear guidance for all educators and visitors in the event of an emergency. 
We identify, document and undertake any required maintenance work responsive to identified risks within the opening and closing daily safety checks. Items observed needing maintenance or those that may present potential hazards are managed via appropriate cordoning off and action noted for the general assistant. They are supported by the principal to prioritise any preschool works as a standard practice. Where larger works are required, we work with AMU to complete tasks out of operational hours where possible. We risk assess to ensure the environments for learning are safe.
We follow an annual schedule for or developing and updating risk assessments for the physical environment, which are informed by ongoing observations and responsive to identified challenges and children’s changing needs. For example, if we had a child with tendencies to abscond, we would adjust or risk management to ensure closer supervision targeted for that child is maintained at all times as part of our preschool premises risk management plan.




	Standard 3.2
	
	The service environment is inclusive, promotes competence and supports exploration and play-based learning.

	Element 3.2.1
	Inclusive environment
	Outdoor and indoor spaces are organised and adapted to support every child’s participation and to engage every child in quality experiences in both built and natural environments.

	
At Birraleegal Goondi Preschool our environment and set up supports play-based learning that allows children to make choices, gain autonomy and confidence through ownership of the environment and resources. At the beginning of the year, we focus on guiding and supporting the children to learn about the spaces and their possibilities supporting their developing autonomy.

Visual aids, quiet spots, resources to help ground children, sensory items and toys for fiddling during group time support all children to actively participate in the program. The service builds children’s connection with - the sign in area, and individual photos displayed in the classroom. Throughout the year we also ask parents to participate or share aspects of their home life that align with the program and children’s current interests.

Opportunities are provided for children to be involved in planning, setting up and modifying the environment through our philosophy of child centred decision making. Our programming daybook captures key insights from children about what they are curious about, have asked to learn more about and what they are enjoying. These observations inform ongoing planning of the environments, learning goals and resourcing.

	Element 3.2.2
	Resources support play-based learning
	Resources, materials and equipment allow for multiple uses, are sufficient in number, enable every child to engage in play-based learning.

	
Educators are committed to continually reflecting and changing the indoor and outdoor learning spaces to align with the program and offer new choices for investigation and learning as required. Until the new build is completed, we have created an environment with moveable equipment that can be configured to challenge children’s physical capabilities, enable quiet and boisterous play, spaces for dramatic and sensory play and utilises the large veranda as protection from the weather.  
Children can self-select resources, materials and equipment for use in their play. This is supported by clearly labelled resource storage and meaningful arrangement of play spaces. This dedication to open ended but planned and diverse play experiences accommodate children’s changing interests, capabilities and skills. For example, play spaces are designed intentionally with a clear, but flexible, play purpose in mind.

The natural world incorporated into the service environment with carefully planned play materials such as clear preference for natural building and play materials and furnishings. We limit hard plastics and work to avoid ‘single use’ items. Cotton, wool, cork, feathers, stones, water and natural materials are in abundance indoors and out. As a result, our environments reflect our shared philosophy about modelling nurturing our world and all living things we share our spaces with. 


	Element 3.2.3
	Environment-ally responsible
	The service cares for the environment and supports children to become environmentally responsible.

	
The appreciation and knowledge of plants, animals and the land are explored in the educational program continuously. These concepts are embedded in our play-based approaches that centre families, children and where we live in our daily conversations and shared planning. For example, we use the SWAY program which promotes ‘yarning’ as part of the overall speech, vocabulary and language learning focused within local environments. 

Opportunities are provided for children to investigate and explore the natural environment and eco-systems via gardening and exploring the birds (mud larks), bugs and other mini beasts. We all look forward to the abundance of green tree frogs that only come out to play after big rains. All of these experiences are capitalised upon to inform ongoing learning and investigations. 

Children are supported to develop an understanding of environmental responsibility through educators modelling responsible consumption. We demonstrate this by actively reducing waste, reusing and careful purchasing where we look for recyclable and natural materials as a strong preference. We complement this with meaningful conversation with children about waste, in context. For example, if a tap is dripping, we take time to talk about water wastage.


Improvement plan
	Standard 
	Purpose 
	

	Goal 
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	3.1.1 To rebuild and outfit the preschool on its permanent site. 
	Department led and resourced.

	Led by Alison
December 2024

	To have a purpose built inclusive preschool that reflects the cultural diversity of the community and caters for the developmental needs of the children.
	The Indoor and outdoor resources that have been thoughtfully selected to use in our temporary site can also be used in our permanent site, being aware of the environment and avoiding wastage of resources.

Ongoing meetings are occurring in preparation for community consultation. The final floor layout has been reviewed and community consultation is to take place early term 4.


	3.2.3 Developing a mindset that incorporates sustainable practices wherever possible throughout our preschool operations. 
	1. Use cleaning products that are more environmentally friendly and less harmful to the wellbeing of children.
- Research alternatives from using the chemical based products we have at the moment.
- Purchase new products and evaluate whether these products suit our needs.
- Consult with the cleaners to gain insight on how they are finding their daily cleans. 

2. Deepen the children’s understanding of minimising waste through reducing, reusing and recycling.

3. Implementing a vegetable garden 

	Led by April*
Support Alison

December 2024
	To share and inspire all stakeholders in working towards creating a sustainable society that will support future generations without ‘destroying the social and life supporting systems’ that support us all (Sneddon & Petit, p.5+)
	The team researched and found 4 Australian companies that use natural products and made enquiries to all four explaining our needs and seeking prices. ‘Earth Renewable’ was best suited to cover all the needs of a childcare service, cost effect, their beliefs resonated with our service and they recognise services only have limited storage facilities and deliver their products as high concentrates in small bottles for easy storage, better for the environment, less cost to send, only takes a couple of pumps to mix into the cleaning product and made from natural ingredients. These products are currently in use.

Parents are supporting our sustainability efforts by bringing in recyclable items we can use within the service. They have also commented how their children are sharing the sustainable practices at home ‘you need to take your own bags to IGA, we can use the other side of the paper, and we need to use our water bottle again’

A community member donated two vegetable gardens, refer Day Book PB3 “Building a positive connection to healthy foods’ 

* Staffing changes are impacting on our ability to undertake and embed stronger practices. We are continuing to develop and embed these practices going forward.



[bookmark: _30j0zll]


Quality Area 4: Staffing arrangements
Compliance 
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	R.122–123
R. 271
	STD4.1
	Have you ensured that the educator to child ratio is maintained and that only educators working directly with children are included in ratio?
	Yes

	R.145–149
	STD4.1
	Are staffing records for nominated supervisors, each educator and staff member, volunteer and student maintained with all required information?
	Yes

	R.148
R.150
	STD4.1
	Do records include the name of the educational leader and responsible person?
	Yes

	R.151
R.152
	STD4.1
	Have you ensured that record of educators working directly with children are maintained with all required information?
	Yes

	R.135
R.152
	STD4.1
	Have you ensured that a suitably-qualified and experienced individual has been appointed as the preschool teacher?
	Yes

	R.152
	STD4.1
	Have you ensured that you have maintained accurate records of any short-term relief of educators by a primary trained teacher?
	Yes

	R.126
R.129–135
	STD4.1
	Have you ensured that School Learning Support Officers hold, or are actively working towards, an ACECQA approved certificate III level qualification? 
	Yes

	R.136
	STD 4.1
	Have you ensured that, at all times children are in attendance at the preschool, there is at least one person who holds an ACECQA approved first-aid qualification, management of anaphylaxis qualification, and emergency asthma management training?
	Yes


[bookmark: _3znysh7]If any of these regulations are not implemented in your preschool, take immediate action to rectify this non-compliance.


Strengths
	Standard 4.1
	
	Staffing arrangements enhance children's learning and development.

	Element 4.1.1
	Organisation of educators
	The organisation of educators across the service supports children’s learning and development. 

	We value & respect all the educators within the service, the knowledge, culture & professionalism they bring. As such all educators contribute to the programming, participate in PD & are mentored. Regular and relieving educators communicate daily to ensure continuity in care and education. Educators are familiar with routines, children, philosophy and local procedures ensuring continuity and consistency for children.
Each member of our preschool and wider school team recognise diversity as a strength and work together to promote a culture of inclusiveness and sense of belonging for all stakeholders. This includes cultivating a deep respect for Aboriginal and Torres Strait Islander histories and culture as part of the Connected Community Strategy. An example is the language and culture teacher being timetabled to deliver local Gamilaroi language and culture as part of the Connected Community strategy and school wide cultural activities.
Our staffing arrangements support meaningful interactions with families and all children. For example, Aunty Barb, Michelle, Jessica and Aunty Patty (AEO) are respected community members who ensure children’s wellbeing, learning and development is nurtured in the context of a culturally safe environment. These staff members are a wonderful connecting ‘cultural safety net’ between families and educators further supporting family’s sense of belonging.

	Element 4.1.2
	Continuity of staff
	Every effort is made for children to experience continuity of educators at the service.

	Our school supports educators connect within the preschool team by providing additional time together to reflect, plan and develop their individual skills and knowledge. This is achieved through timetabled sessions to ensure children and families have access to consistent and familiar staff. We have developed a small consistent group of known and trusted educators that our children and families recognise and trust.
We celebrate educators’ commitment to and successes within the service over time through close and daily connection with the executive principal. We work together and provide a positive workplace environment for all. We promote a culture that celebrates and encourages educators' autonomy and promotes their career development and sharing of expertise from the preschool teachers to enhance practices in the K-6 spaces. 
We ensure our preschool is a great place to work include by elevating the voice of educators across P-6, which helps ensure everyone feels valued and connected. We also encourage educators to have a go, try new ideas and innovate, knowing any mistakes are viewed as learning opportunities. These experiences guide ongoing critical reflection and promote continuous improvement.



	Standard 4.2
	
	Management, educators and staff are collaborative, respectful and ethical.

	Element 4.2.1
	Professional collaboration 
	Management, educators and staff work with mutual respect and collaboratively, and challenge and learn from each other, recognising each other’s strengths and skills.

	Birraleegal Goondi Preschool is supported by the principal as nominated supervisor who is available via phone, email and visits the service on a regular basis meeting with the ECT to allow for collaboration and conversations, ensuring the smooth running of the service. The ECT supports the preschool team to express their insights, perspectives, ideas, feedback either verbally or through the critical reflection process knowing every idea is worth discussing. 
Systems are in place to promote opportunities for educators to raise and discuss any concerns or issues that may arise. For example, our APCI was keen to ensure letter-sound relationships were taught explicitly on a standard rotation the preschool. This enquiry was the foundation of robust pedagogical discussion which ultimately ensured all educators and leaders gained a deeper understanding of how the principles and practices of the EYLF inform curriculum development.
Practices are in place to ensure information is shared effectively and respectfully between educators. Examples include a requirement of a brief hand over between those taking duty of care at the beginning of their duty. This ensures they have a clear understanding of key concepts or priorities for children's learning, sleep or health needs, ensuring children have continuity in care and educators feel confident and resourced. 

	Element 4.2.2
	Professional standards 
	Professional standards guide practice, interactions and relationships.

	The Early Childhood Australia’s Code of Ethics (2016), and our service philosophy are displayed prominently. This helps everyone keep our core beliefs always front of mind and accessible. We also follow the department’s Code of Conduct. As a result, we are all consistently aware if our obligations, rights and responsibilities to each other and our workplace. We also always sustain a culture of commitment to respectful and ethical conduct. 
We have weekly meetings focused on key matters of importance for the preschool team. For example, we use a standing agenda for these meetings and integrate targeted professional learning, readings and shared reflections. This approach ensures consistent implementation of any changes and shared understanding of why we do things we do.
Educators have regular opportunities to build relationships with members of the department’s community of preschool teachers and educators that facilitate exchange of ideas and best practice. This includes the virtual Early Learning Statewide Staffroom, local networking, various online support groups and maintaining mentoring relationships. These connections support strong NQF informed decision making.



Improvement plan
	Standard 
	Purpose

	Goal 
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	4.1.2 Children	Comment by Lyndal Woodward: Lovely goal - consider adding cultural safety and community links lens Barb may bring which is excellent induction and orientation support for new ECTs. This approach can set the service up for success through optimal educator wellbeing and culture of collaboration.
 
experience continuity of educators to underpin trusting relationships between school and home
	1. StoyPark will be utilised to capture individual student progress to share with and maintain family school connections.
2. Individual portfolios will be maintained and shared with families to view to elicit valuable conversations to develop personalised programs for children.
3. Where possible the preschool staff will include family cultural heritage in programming via themes and special days (Harmony etc)

	Led by Alison
Support Steph

August 2024
	Parents/families commenting in StoryPark on their child’s growth and development.

Parent/family conversations captured by educators and the resultant support / referrals have been made.

Parents/family have been invited to share their culture or knowledge/experience with children and educators.

	Timetabling ensures consistent educators who are familiar with children. This supports confidentiality of family information – limiting those with knowledge of sensitive information.

All educators can communicate with parents, providing a safety net and a trusted person to support them as needed.
Planned program is being delivered with observations and feedback captured by CRT in StoryPark records. The program is currently being prepared collaboratively, ensuring high quality practice is maintained. Parents can view their child and provide their own insights. A hard copy portfolio is maintained for parents and children to share. An Ipad is also available for parents who wish to use it to access the StoryPark app to view their child’s growth and development.






Quality Area 5: Relationships with children
Compliance 
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	R.155 S.166
	STD5.1
	Have you ensured that educators interact with children in a way that: 
encourages children to express themselves and their opinions
supports children to develop self-reliance and self-esteem
maintains the dignity and rights of each child
provides positive guidance and encourages acceptable behaviour
reflects each child’s family and cultural values
ss appropriate for the physical and intellectual development and abilities of each child?
	Yes

	R.156
	STD5.2
	Have you ensured that the size and composition of each group of children provides them with the opportunity to interact and develop respectful and positive relationships with each other and with educators?
	Yes


[bookmark: _2et92p0]If any of these regulations are not implemented in your preschool, take immediate action to rectify this non-compliance.
Strengths
	Standard 5.1
	
	Respectful and equitable relationships are maintained with each child.

	Element 5.1.1
	Positive educator to child interactions 
	Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included.

	Birraleegal Goondi Preschool values the trust families place in our service to guide and teach their children. Through parent partnerships we collect information prior to the child starting through the conversations and the ‘All about me’ form. We use the information provided to create a welcoming environment and sense of belonging. A child’s photo and name marking a place to put their belongings and access to activities the child is familiar with and/or interested in to enhance ownership, autonomy and sense of belonging.
We ensure that children can participate in a variety of learning experiences and their contributions are valued and recognised by having the program documented to reflect children’s passions, voice, questions and ideas. Child centred planning is at the heart of our philosophy and ensures children truly feel heard, valued, understood and cared for every day. 
Our approach to inclusive practice is evident in the child centred approaches we use, such as modelling social vocabulary and prompts and actively support their self-regulation. We work with each child from a place of understanding and acknowledgement with respect for who and where they are. We are committed to understanding each child’s perspective as part of shared problem solving and navigation through social dilemmas. 


	Element 5.1.2
	Dignity and rights of the child 
	The dignity and the rights of every child are maintained.

	Educators maintain positive relationships through engaging with children in conversations and play as they learn and grow. Educators ensure they connect with family members at either arrival or departure moments to share aspects of the child’s home life and/or their day at the service to create unity in transitions. This results in high level of understanding of what children are experiencing and optimal continuity through transitions between home and preschool.
We prioritise meaningful and respectful interactions between educators and children, tailored to the differing needs, ages and capabilities of children. For example, we get down to children’s level, we have dedicated time for a soft start, play and stay for families and encourage unhurried time to engage, relax and participate in ways that are meaningful for them. 
We consistently protect the rights of the child in our daily practice and interactions, for example we seek children’s consent before we may label their work, take photos or join their play. We model and facilitate agency and children’s right to choose at all times where appropriate. We intentionally model opportunities in play, transitions and routines for children to build awareness of and consideration for the rights and dignity of others.



	Standard 5.2
	
	Each child is supported to build and maintain sensitive and responsive relationships.

	Element 5.2.1
	Collaborative learning
	Children are supported to collaborate, learn from and help each other.

	
We support children to participate in group activities with an awareness and appreciation of their peers through differentiation and consideration for grouping and resourcing requirements. For example, we use our understanding of children’s resilience and tolerance thresholds to gently but consistently challenge children to cope with being ‘next’ and ability to ‘wait’. This builds their trust in us and their peers to share, have access and know they will be included.

We support children to develop and maintain relationships with others by celebrating our unique strengths and gifts each day. We have made a wall display to further consolidate and promote educators' quick reference to children’s own views of themselves. This helps us promote social competencies and advocate for and celebrate diverse ways of being and acknowledge diverse skills and strengths. 

We demonstrate and model kindness, compassion and respect in our interactions with colleagues and children through commitment to the United Nations Convention on the Rights of the child. We are very aware that some children do not get as many positive role models for social interactions in their homes as others. We use this information to target support in child centred and respectful ways. 


	Element 5.2.2
	Self-regulation 
	Each child is supported to regulate their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts.

	
Building children’s social emotional development is integral to their success throughout their time at the preschool. We work hard to develop children’s skills to participate safely and successfully in various contexts. Educators participate in ongoing skill development to increase their repertoire of skills and resources to meet each child at their point of need. The service offers various groupings to ensure every child is supported to collaborate, cooperate and learn with and from others.

Discussions and collaboration amongst the team ensures consistent strategies on how best to support each child’s individual needs. These are then shared with parents to provide continuity across both the service and home. By embedding the SWAY program, we are teaching children to connect to Aboriginal and Torres Strait Islander culture to build connections. Daphne Dennis (Language and Culture Teacher) supports the preschool team to embed practices culturally applicable to the Gamilraay people.  

We support all children to identify, discuss and learn to manage their feelings through our ‘bucket filling’ program. Children have a physical bucket each with micro pom poms used to ‘fill’ theirs and others’ buckets when they have used or experienced an act of kindness, respect, care or consideration for another person or our environments. Educators also have their own buckets and model ‘is this filling your bucket today?’. As a result, children’s behaviour is disassociated with any feelings of shame and agency is enabled.



Improvement plan
	Standard
	Purpose 

	Goal 
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	5.2.2  To support each child to regulate their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflict. Through equipping all stakeholders with the tools and knowledge to develop social and emotional wellbeing.
	To embed self-regulation within our program through utilising the ‘Bucket Filler’ concept.
We will employ several different strategies to create holistic approaches, whilst recognising the individual needs of children.

1.Embed the ‘Bucket Filler’ concept through:
-Introduce the concept of bucket fillers.
-Create a visual display to reinforce this concept.
-Reinforce children’s understanding of their behaviour and self-regulating with the aid of warm fuzzies (pom pom).

2. Create a calm space for children as the classroom can be overwhelming causing behaviour issues.

3. Ensuring all staff such as RFF and SOLS who come into contact with the preschoolers understand and use the bucket fillers concept to guide behaviour.  
 
	Led by Steph
Support Alison

Ongoing	Comment by Lyndal Woodward: Goals need an end. The work is ongoing of course but educators accessing PL and developing strategies to support self regulation need to have a timeline in the QIP.
	Children will be able to express their feelings and problem solve to seek acceptable behaviour resolution.

Buckets are filled in an ongoing way demonstrating development of program.

Children can identify when they are/aren’t being a bucket filler. To help them develop their intrapersonal.

Children can identify when others are/aren’t being a bucket filler. To help them develop their interpersonal skills.


	What it means to be a bucket filler was introduced at group times.

A visual display area has been created with individual buckets. We have found this effective to help children identify how they are feeling.

A space has been created in the classroom with visuals to enable the children to identify their feelings and what they can do to help themselves. This space can be accessed independently or with an educator.

Release staff are advised of how we utilise being a ‘bucket filler’ to guide behaviour.

Bucket Filling has been reestablished by the current preschool team to provide consistency for students and staff.

The room has been reset to meet children’s changing needs, but we have maintained a quiet calm area for children to withdraw to when they need to.

This is an ongoing improvement target as we have multiple children requiring executive and regulation support.





Quality Area 6: Collaborative partnerships with families and communities
Compliance 
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	R.157
	STD6.1
	Do you ensure parents have the right to enter the preschool when their child is in attendance unless:
allowing the parent to come into the preschool poses a risk to the safety of children or staff
allowing the parent to come into the preschool would prevent you or the educators and staff from carrying out your normal duties, such as supervising children, delivering the program or meeting health and safety needs?
you reasonably believe that allowing them entry would contravene a court order?
	Yes


If any of these regulations are not implemented in your preschool, take immediate action to rectify this non-compliance.


Strengths
	Standard 6.1
	
	Respectful relationships with families are developed and maintained and families are supported in their parenting role.

	Element 6.1.1
	Engagement with the service
	Families are supported from enrolment to be involved in the service and contribute to service decisions.

	Understanding “families are children’s first and most influential teachers” (EYLF) we endeavour to build strong partnerships to gain and share knowledge to ensure the best outcomes for the child. The enrolment process; from tours to orientation enable us to understand and develop foundations of a strong trusting and collaborative partnerships with parents and children. 
We gather information from families during the interview process about their values and expectations, this is recorded on our child’s All About Me sheet. We use this information to contribute to operational decision-making ongoing. For example, we collect and share information about who needs to sleep and rest each day, and this helps us plan the daily routines to ensure all children’s needs are met. We also collect family insights for likes, passions, interests and learn about family and community connections. 
We use a soft start strategy and extended transitions that are individualised and flexible, ensuring each child and their family can separate when suits their own pace and preferences. This helps build trust and ensures our culture of transparency and promotes a real sense of partnership and foundation for a long-term relationship between the child, family and our P-6 school. 

	Element 6.1.2
	Parent views are respected
	The expertise, culture, values, beliefs of families are respected and families share in decision-making about their child’s learning and wellbeing.

	We ensure families’ values, views and expertise contribute to shared decision-making about their child’s learning and wellbeing through shared aspirations and any areas they would like us to follow up with. These are recorded during pre-enrolment and updated throughout the year in consultation with families. The learning strengths we are observing are shared with families and their concerns or worries are addressed in meaningful conversations. 
We reflect the diversity of family structures in our service community and foster inclusion for all children and families through taking time to learn about them, their community connections and kinship arrangements. This helps us connect planning to family histories and home cultures to support a rich fabric of understanding about what our community want and value in our program for their child.
We provide regular opportunities for information sharing with families to support consistency between home and the service through the agreed communication needs of each family. For example, many like to share aspects of their lives to combat isolation and to make effective connections. This practice of family led engagement ensures everyone’s needs for connection are met in ways that are respectful and meaningful for them.


	Element 6.1.3
	Families are supported
	Current information is available to families about the service and relevant community services and resources to support parenting and family wellbeing.

	
We utilise a communication book to enable educators to add notes that families have shared at arrival to ensure all educators are aware of the information and can follow up accordingly. Parent’s concerns regarding their child’s development are added to the jottings and these may become goals. We reflect and discuss amongst the team how to improve our interactions with parents such as implementing the communication book. 

Key information is made available to families about our service philosophy, procedures and quality improvement plan. These are available as a visual display to promote enquiry and engagement. This approach helps keep the work and focus current and accessible. Families' views and feedback are sought during meaningful conversations, and we tune in to what families share. We add key insights to the communication book for reference when reflecting on key service decisions. 
When a new strategy is working or making a difference for a child, our educators take the opportunity to share the celebration and work in partnership to develop what else we can do or change to ensure momentum and positive outcomes for their child. We work with families in ways that suit them and welcome feedback and ideas we can integrate into the program. We are conscious to respect family circumstances and work with what each family would like for their child.
We share information about community resources that are relevant to the children and families at our preschool through the circle of security process. We have aligned all government and non-government supports to what works or is available in our community and provide individualised support with contact name and details. We work with partner agencies/ support services to be aware a family may contact them as a further support for pre-planning, promoting a successful engagement. 




	Standard 6.2
	
	Collaborative partnerships enhance children’s inclusion, learning and wellbeing.

	Element 6.2.1
	Transitions
	Continuity of learning and transitions for each child are supported by sharing relevant information and clarifying responsibilities.

	We support each child’s successful transition to our preschool with individualised starting timelines and durations where needed. Our flexible and family centred approach ensures children can have a successful start and families can take the time they need to develop rapport and trust. As a result, each child and family feel secure and confident and that they belong.
Strategies are in place to help children understand the routines and practices at our preschool. We involve families in decision making about routines by listening to what they are going through at any time and taking into consideration times of the year, children’s health and dietary needs as observed and in consultation with families. 
We support all children at our preschool to experience a strong start to school with extended transition and orientation to school planning. We understand relationships are the foundation of a smooth start for many, so we plan the preschool duty roster to ensure kindergarten teachers and SLSO and AEO can be familiar faces and build relationships in preschool. We annually review the transition to school program and ensure we adjust our plans responsive to each child’s needs.


	Element 6.2.2
	Access and participation
	Effective partnerships support children’s access, inclusion and participation in the program. 

	We aim to ensure information is accessible to all families regardless of literacy abilities. We demonstrate this by supporting families complete forms and to understand permission notes etc. Our communication is worded in ways that are meaningful and accessible for our community. As result we maintain appropriate record keeping and have clear communication and trust between families and the school.
We have identified potential barriers for children’s access to equitable education and take proactive steps to ensure no child is disadvantaged. We provide early intervention for children identified through our local agencies and health care facilities. We provide comprehensive health care checks for sight, hearing, dental and speech. We work proactively with a wide range of agencies to ensure all children have the opportunity overcome potential developmental, social and emotional challenges so they begin formal education with the best foundation.
We ensure educational programs for children embed allied health and other programs’ goals. This shared approach supports our connected communities approach P-6. This way of working with other professionals ensures ongoing sharing of knowledge and expertise to support access and inclusion of individual children consistently and supports continuity through transition. 

	Element 6.2.3
	Community engagement
	The service builds relationships and engages with its community. 

	
At Birraleegal Goondi Preschool we communicate freely and respectfully with families daily at arrival and departure times and interviews either arranged by the parent or educator. Families are invited to participate in the program in ways that celebrate their strengths, beliefs and culture and join in special events with the preschoolers and wider school community such as Mother’s Day, Father’s Day, Book Parade and NAIDOC week celebration. 
We actively support children and their families to develop a sense of belonging within the local school community by having a focus on Aboriginal, place based cultural perspectives. For example, we have a daily ritual of Acknowledgment of Country and careful planning of the environments and resources to promote use of natural materials and ‘on country’ learning. We use ‘yarning’ as a primary way of sharing knowledge and teaching. 
Our SWAY program encourages children and families to connect in authentic ways through shared yarning. We have a ‘stay and play’ time each morning where families are welcome to stay, share their stories, yarn and contribute to the program. SWAY embodies learning experiences that raise awareness and respect of Aboriginal and Torres Strait Islander histories.



Improvement plan
	Standard
	Purpose 

	Goal 
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	6.1.3 External services support families and children access intervention and supports to maximise wellbeing and life outcomes as per Connected Community strategy.
	Planned regular healthcare checks are conducted – hearing, sight, dental.

Align PreS referrals to Learning and Support Team (LaST) interventions

Enrolment interview information triggers LaST intervention.
	Led by Alison 
Support Steph


	SWAY students identified and program delivered (speech)

Health checks completed and families receive reports.

LaST referrals are made for identified children.

External agencies are engaged to support children.
	Staff have undertaken SWAY training in preparation for 2025 (Students to be identified for program). The program is fully supported by the school with additional staffing to ensure trained staff deliver the program.

Health checks complete and Paediatrician referrals undertaken or appointments made for access requests to the LaST.

Enrolment interview flowchart developed and in use to ensure referrals are made in a timely manner through the primary school LaST system.





Quality Area 7: Governance and leadership
Compliance 
	Law (S) Regulation (R)
	NQS (STD)
	Does your service meet these requirements?
	Confirmed

	R.118
R.148
	STD7.1
	Have you ensured that a suitably-qualified and experienced individual has been appointed as the educational leader at the preschool and that this person's name is included in the staff record?
	Yes

	R.173
	STD7.1
	Have you ensured that all of the information included in R.173 is displayed so that it is clearly visible from the main entrance to your preschool? This includes approved provider notice, service approval notice and notice of final assessment rating.
	Yes

	R.174–176
	STD7.1
	Do you ensure that changes to the operation of the preschool, serious incidents and complaints which allege a breach of law or regulations are reported to Early Learning within the required timeframes, who will then inform the Regulatory Authority?
	Yes

	R.145–150
	STD7.1
	Have you ensured that records for staff including teachers, School Learning Support Officers, volunteers and students are maintained and kept on the preschool premises? These include Working with Children Checks (WWCC), department verification of WWCC, educational qualifications, child protection training, ACECQA approved training, first-aid training and NESA registered teacher number and expiry date.
	Yes

	R 151–152
	STD7.1
	Have you ensured a record is maintained of all educators working directly with children in the preschool? This includes the name of each educator who works directly with the children and the hours that each educator works directly with children.
	Yes

	R.87
R.158–162
	STD7.1
	Have you ensured that all records relating to children at the service are maintained and accurately completed? This includes enrolment records, attendance records, health information, records of incident, illness or trauma.
	Yes 

	R.185
	STD7.1
	Have you ensured that a current copy of the Education and Care Services National Law and Regulations can be accessed by educators, staff, volunteers and families, including those seeking to enrol their child at the service?
	Yes

	R.172
	STD7.1
	Have you ensured that families are informed at least 14 days before changes are made to preschool policies or procedures that might have a significant impact on them, including changes in fees and the way they are collected?
	Yes

	R.168–169
R.170–171
	STD7.1
	Do you ensure that all policies and procedures required by R.168 are followed, regularly reviewed, and available at the service at all times?
	Yes

	R.181–184
	STD7.1
	Have you ensured that records are stored appropriately to ensure confidentiality and are retained for the period indicated in R.183?
	Yes

	R.29
R.180
	STD7.1
	Do you keep information about public liability insurance for your service on the premises?
	Yes

	R.92, 99 
R.177
	STD7.1
	Have you ensured that records related to children contain all the required information, including authorisations for the administration of medication, medical treatment, the collection of children from the preschool and excursions?
	Yes

	R.55–56
R.31
	STD7.2
	Have you ensured that your QIP contains a statement of the service philosophy?
	Yes

	R.55–56
R.31
	STD7.2
	Have you ensured that your QIP is reviewed and revised at least annually?
	Yes

	R.55–56
R.31
	STD7.2
	Have you ensured that your QIP is made available to parents on request?
	Yes





Strengths
	Standard 7.1
	
	Governance supports the operation of a quality service.

	Element 7.1.1
	Service philosophy and purpose
	A statement of philosophy is developed and guides all aspects of the service’s operations. 

	The philosophy is reviewed by the principal, educators early each year. We then share this draft with our parent community for their review and feedback. We provide each family with a hard copy with space for feedback after having a conversation about what we have changed and what we are hoping for. After any feedback (written or verbal) is received, we confirm and display the final version. This is added to our QIP and used as a lens through which all key decisions at the service level are made

We align the statement of philosophy with the school vision statement by reviewing these simultaneously and working to ensure we take on the philosophy, applicable SIP goals and vision statement wholeheartedly. For example, strategic direction 3 – Family, school community partnerships are all about family and child centred relationship and practice. Our SIP goal is to develop and respectful and trusting relationships that are central to our collective efforts so that students' wellbeing and academic outcomes are improved. This continues to drive preschool planning aligned with the EYLF pedagogy. 
Our philosophy draws on the guiding principles of the National Quality Framework, current research and theories. For example, recent updates to the philosophy have included consideration for the EYLF V2.0 extended principles and practices. We apply the Child Safe Standards across our procedures and continue to draw on the core beliefs shared by our whole team to provide a quality program for children that facilitates meaningful engagement for families.  

	Element 7.1.2
	Management systems
	Systems are in place to manage risk and enable the effective management and operation of a quality service. 


	The governance structure of our service is led by the Department of Education as the approved provider. This structure is supported by Early Learning and our preschool advisor who regularly checks in with us to support continuous improvement initiatives. We connect online with all other public preschools through termly network meetings and our connected communities' network of schools. These supports provide a network of connection and support to guide service operations effectively and ethically.
Our policies and procedures inform practice. These follow an annual review schedule with the whole team. This approach ensures there are many authentic opportunities to discuss and debate and unpack why we change, what we change and negotiate with the team so all feel agency and connection with the service decision making. The result is everyone knows, understands and follows our procedures. We provide reviewed policy and procedures to families, highlighting changes and invite feedback.
We manage complaints at our service through authentic connection. We have a culture of close connection and take the time to listen and action any concerns with very transparent consultation and investigation. Our complaints handling procedure empowers families to express concerns and suggestions directly and we always maintain a very open minded and respectful approach. We are proactive in providing a safe space for families to share and resolve their concerns in a timely and respectful manner.


	Element 7.1.3
	Roles and responsibilities
	Roles and responsibilities are clearly defined, and understood, and support effective decision-making and operation of the service.

	The ECA Code of Ethics and the department’s codes of conduct are used to inform service decisions and practices of all staff. This is ensured by annual Code of Conduct professional learning and induction processes for all new staff. The result is consistent, quality practice and conduct with clear guidance and standards known, understood and followed.  
We ensure new and relieving staff understand the service philosophy, policies, procedures and the context in which our service operates through our induction process. We continue to review policy and procedures within our weekly team meeting to ensure staff maintain currency of understanding and opportunity to improve preschool operations.
We ensure all school staff understand their roles, responsibilities and expectations within the preschool and their contribution to the whole team. This is maintained by ensuring key documents such as risk management plans, procedures and the program and planning documents including the daily routine are highly visible. We have a ‘staff information book’ kept at the staff desk which is the quick reference of all things needed to ensure all children’s needs such as sleep, health, medical, access and other information.





	Standard 7.2
	
	Effective leadership build and promotes a positive organisational culture and professional learning community.

	Element 7.2.1
	Continuous improvement
	There is an effective self-assessment and quality improvement process in place.

	The process for reviewing and updating the service QIP including strengths, improvement goals and progress towards achieving them is managed through a standing item in our weekly meetings. This is also supported by annual onsite visits with the preschool advisor or officer who help us identify strengths and areas for consideration in our continuous improvement process. 
Our reflections in our weekly meetings inform our practice and help us identify areas for improvement. We reference National Quality Framework and the EYLF as foundational documents supporting us in planning improvements. The result is authentic and ongoing, clear and shared engagement with our improvement actions.
We use our observations of children and feedback or conversations from families and our community to inform self-assessment. We seek to understand what we can do better or differently to promote positive outcomes and wellbeing for all. As a result, the quality improvement processes is deeply connected to what matters most for our community. 

	Element 7.2.2
	Educational leadership
	The educational leader is supported and leads the development and implementation of the educational program and assessment and planning cycle. 

	We ensure the educational leader (principal) has a thorough understanding of the EYLF and NQS to support educators' program implementation and facilitation of children's learning. This is supported by our preschool advisor and connection with Early Learning team with termly planned meetings and continuous connection. The principal accesses specific professional learning to ensure pedagogical decision making and program supervision is aligned with the principles, practices and outcomes of the EYLF. 
Alison (educational leader) leads discussions about the assessment and planning cycle with educators, providing mentoring, and building capacity of educators to promote children's learning and development as part of the weekly team meeting. Educators are supported by Alison to access EYLF specific professional learning and connect with our preschool advisor for targeted PL support. 
Alison (educational leader) models and demonstrates the planning cycle in action in many ways. For example, rehearsal or emergency and evacuation provide great opportunities for the EL to lead the conversations with children and educators throughout these experiences. The educational leader facilitates professional conversation and learning provocations for the educators to follow on with. This approach ensures everyone understands the philosophy in action and understand our beliefs about how children learn best.  


	Element 7.2.3
	Development of professionals
	Educators, co-ordinators and staff members’ performance is regularly evaluated and individual plans are in place to support learning and development.

	At Birraleegal Goondi Preschool we promote the skills, interests and culture our staff bring to the service and capitalise on these by empowering our staff to utilise their assets within the service or further extend them through professional development. Such as Barbara Lake’s culture for extending storytelling (refer to PB1 “SWAY Me and my body’) and Daphne Dennis assisting in embedding language into the program. Recognising these strengths and knowing each other promotes a positive, respectful culture within the service.
To support educators, they complete an individual Professional Development Plan (PDP) setting goals and are assigned a supervisor to support them to meet these goals. Rich discussion and shared critical reflection are embedded in our PDP processes. As a result, we are connected and feel supported to continuously improve. Our PDP is not a tick and flick but a responsive process that suits the individual educator and their journey.  

Alison supports educators to understand and implement the assessment and planning cycle in terms of assessing learning and the impact of teaching. For example, she facilitated an educator’s reflection of their professional learning needs, focused on programming specific to the needs of preschool aged children. This led to participation in an early childhood language acquisition PL (SWAY), followed up by debriefing which ensured the educator felt enabled, skilled and confident in delivery of stage appropriate program and teaching strategies. 


Improvement plan
	Standard
	Purpose 

	Goal 
	Steps, strategies and resourcing 
	Who and by when?
	Success measures
	Progress notes

	7.2.1 There is an effective self-assessment and quality improvement process in place.
	Provide ECT a full day release to attend to authentic and effective reflection and review of the QIP with the supervisor/principal.

Timetable a set meeting time within this day to ensure review and reflection occurs weekly with the whole preschool team.

Establish a meeting agenda to ensure all aspects of the EC setting are reflected on by all staff.
	Led by Alison
Support DP
	Timetabled regular release day for ECT (regular CRT)

Set time for meeting on the same day is established and meetings undertaken.

Ongoing meeting minutes demonstrate all aspects of the preschool are considered weekly.
	Timetabled release for ECT established (with regular CRT to ensure continuity of program)

Meeting time established but SLSO can’t attend due to no other SLSO with Cert. 3 onsite to relieve her. Staffing issue – advertise locally. Second SLSO employed in reading intervention team Cert 3 and will support as needed.

Additional SLSO employed (working towards Cert. 3 - is not counted for ratio) to provide additional support for 3-year-olds

Meeting minute agenda developed to allow for authentic review and reflection of a wide range of preschool aspects.

Challenge is to include staff relieving ECT and Substantive SLSO – meeting may need to be held before or after school? This means the CRT is attending 3 meetings after school every week and they only work 3 days. Could meet during their RFF time (must be negotiated or released)

Cert.3 SLSO (and extra non-SLSO as required) with additional regular classroom teacher are timetabled to release the preschool team to meet weekly.

Change in staffing has provided an opportunity for children to continue into kindergarten with a familiar preschool teacher in 2025 and continue in this cycle with two qualified EC/CR teachers. This represents a significant opportunity to utilise play based learning to engage children and build their confidence as they enter formal education.
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